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Introduction 
The Special Educational Needs policy builds on the school’s ethos of inclusion by 
ensuring all pupils are able to access a broad, balanced curriculum and can 
participate in extra-curricular activities.  
 
Special Educational Needs refers to pupils that have greater difficulty in learning than 
the majority of children in their age groups or who have disabilities which prevent or 
hinder normal educational progress. 
 
Special Educational Needs are what prevent a pupil, without additional help, from 
achieving a proper understanding of the world and experiencing personal 
independence within it. This can either be for a temporary period of time or will affect 
the pupil throughout their education and into adult life. 
 
Pupils with Special Educational Needs may be those who: 

 have been Statemented by the Local Education Authority (LA) 
 

 have physical or emotional difficulties 
 

 exhibit sensory disabilities 
 

 have speech, language and communication disorders 
 

 have newly arrived in school from overseas and have linguistic difficulties 
(EAL) and will require additional support for a period of time (although having a 
different language does not necessary mean the pupil will have SEN) 

 

 have behavioural difficulties 
 

 are categorized as Looked After Children (LAC) and may have experienced a 
lack of continuity regarding their education 

 

 have temporary special needs  
 

 those with recognised language disorders or a medical diagnosis 
 

 those with mild learning difficulties who are taught in mainstream classes and 
who occasionally require additional assistance. 

  
Responsibility for pupils with difficulties must be a shared responsibility of the whole 
school with each department in the school supporting the integration policy. The 
Senior Leadership Team (SLT) and Governors, along with the Additional Learning 
Needs Coordinator (ALN Manager), also have to accept their role in ensuring that the 
appropriate provision for pupils with Special Needs is available. 
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A Policy Statement 
The philosophy and aims of Ysgol Calon Cymru are that the integrity, dignity and 
worth of each individual is of most importance. In order to achieve this equality of 
opportunity for all children, discrimination on the grounds of culture, colour, gender, 
sexuality or disability is at no time countenanced. 
 
"The purpose of education for all children is the same, the goals are the same, but 
the help that individual children need in progressing towards them will be different."   
 

Warnock 1978 
 
The school tries to ensure access for all pupils to a broad, balanced, relevant and 
differentiated curriculum and this entails teachers attempting to respond to individual 
difference among pupils and follows guidelines as set out in the Special Educational 
Needs Code of Practice (Wales). 
 
The responsibility for meeting special educational needs is shared by all members of 
staff. The school aims to provide positive attitudes in a caring and stimulating 
environment that will enable all children to participate fully in school life and develop 
their potential in all aspects of the curriculum.  
 
Pupils are given opportunities to recognise and respect individual differences and 
abilities. Individuals have needs which mean that they require different treatment, but 
wherever possible, attempts are made to try to support and provide for the specific 
needs of individuals within the school in order to enable them to be educated 
alongside their peers in the mainstream school. By law in the Code, the wishes of 
individual child and parents/carers have to be taken into account and parents'/carers’ 
knowledge, views and experience with the individual are vital. 
 
Where a child is known to require help and support above that normally provided by 
the class teachers, the school attempts to provide provision to accommodate the 
child. 
 
The school has developed a liaison with the education support services e.g. School 
Effectiveness Officer, Educational Psychologists, Sensory Team, Educational 
Welfare Officer, School Nurse, Youth Offending Team, Youth Worker, Careers 
Service, PRU, etc. 
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National Curriculum and SEN 
All pupils are entitled to a broad, balanced and relevant curriculum, which includes 
the National Curriculum. The document “Curriculum for All” by the Curriculum Council 
(1990) states: 
 
“The range of needs to which the principle of entitlement applies will vary from the 
profound and multiple disabilities which are experienced by a minority of pupils and 
call for life-long support, to the sometimes less apparent educational problems of 
those having, for example, intermittent hearing loss. The majority of pupils with 
Special Educational Needs (SEN) have difficulties of a mild, moderate or temporary 
kind.” 
 
Once children with Special Educational Needs have been identified, teachers need to 
respond to individual pupil needs however extreme or mild and cater appropriately so 
that access and progress are ensured. There has to be flexibility in organisation, 
curriculum and methodology to cater for these "children who need something 
additional to or otherwise different from that generally made for their peers".   
 

(C.C.W. Curriculum Bulletin No.6, May 1992) 
 
Role of the Special Needs provision in the Educational Framework of the 
School 

 Assessment – both quantitative (screening) and qualitative (diagnostic) 
 

 Offer support to pupils and staff 
 

 Liaise with all departments in the school – responsibility for pupils with SEN is 
a shared responsibility by all teachers 

 

 Liaise with feeder schools 
 

 Liaise with external agencies 
 

 Respond to the pastoral needs of the pupils in both compensatory and 
therapeutic capacities 

 

 To establish and maintain a rapport between the home and school 
environments  

 

 To ensure access to the National Curriculum 
 
Organisation - The Welsh Language Act 1993 
The Welsh Language Act of 1993 advocates the principle that the Welsh and English 
language should be treated on the basis of equality. With regard to this, support is 
offered through the medium of Welsh or English according to the needs and wishes 
of the parents/carers. 
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Roles and Responsibilities 
 
Local Authority (LA) 

 identifying and assessing whether a child requires a Statement of special 
educational needs and where appropriate, providing and finalising that 
Statement within 26 weeks. 

 develop and maintain special education provision within mainstream schools 
and where appropriate in special units/schools. 

 develop and maintain appropriate specialist help through a variety of external 
agencies. 

 providing adequate SEN funding. 

 keep a register of disabled pupils. 

 involve parents in the formulation, planning and provision of services. 

 provide services which are flexible enough to meet a range of needs. 
 
The Governors 
Following the 1981 Education Act, one of the Governors has been delegated the 
responsibility for SEN on behalf of the Governing Body. According to the 1993 
Special Education Act, the Governing Body has responsibility to: 
 

 ensure adequate provision for a child with SEN 
 

 ensure that all teachers who are likely to teach a pupil with SEN are informed 
of his/her particular needs 

 

 ensure teachers are aware of the importance of identification and provision for 
pupils with SEN 

 

 provide an Annual Report on SEN in the school and present it to parents  
 

 ensure that pupils with SEN are integrated into the school’s activities provided 
it is reasonably practical as well as being compatible with the pupil’s SEN and 
the efficient education of other pupils and utilisation of resources. 

 
The Headteacher 

 to ensure early identification of SEN and to oversee adequate provision for 
those in need 

 

 to provide appropriate expertise and resources 
 

 to give consideration to the other pupils with whom these pupils are to be 
educated 

 

 to inform and involve parents as to their child’s SEN and provision 
 

 to ensure appropriate staff INSET to keep the whole school up to date with 
new developments and to negotiate and fulfill Local Authority expectations and 
arrangements concerned with allocating and monitoring delegated SEN 
funding 
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 ensure transfer of appropriate information across phases when the pupil 
moves area, between mainstream and more specialist educational settings or 
from school to Further Education 

 

 consult with pupils and parents to explain the given aims and objectives of the 
support offered 

 

 responsibility for meetings concerning Annual Reviews of Statements of SEN. 
 
ALN Coordinator 
The ALN Coordinator's role is to co-ordinate and liaise within and between school 
staff, other schools, external agencies, parents and the community at large. 
 

a) Management Role: 

 to lead the staff in curriculum planning, allocation of resources and co-
ordination of the school’s response to SEN 

 

 to ensure that the principles of the “Warnock Report” and the legal 
requirements of the 1981, 1988 and 1993 Education Acts are met. To work 
with the guidelines of the Code of Practice. 
 

b) Assessment Role: 

 work with professional colleagues to identify children with SEN 
 

 help develop and maintain suitable records for the monitoring of progress of 
children with SEN 

 

 lead staff discussions on the evaluation of the curriculum to ensure that it is 
appropriately differentiated for the SEN of the pupils 

 
c) Teaching/Pastoral Role: 

 ensure the provision of relevant help and support for individual pupils either by 
in-class support or by the withdrawal of individuals or small groups 

 

 ensure suitable programmes are available for pupils to follow during disapplied 
lessons 

 

 ensure the LAC policy is relevant and up to date. To provide support for LAC 
pupils and attend the pupil reviews. 

 
d) Prescriptive Role: 

 provide advice on the preparation and implementation of support strategies in 
all areas of the curriculum to facilitate learning 

 

 match appropriate resources to the special learning requirements of 
individuals 

 

 give advice on the preparation and implementation of individualized 
programmes for pupils with particular learning difficulties after interviewing 
each pupil 
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e) Liaison Role: 

 liaise with other schools and external agencies such as Schools' Psychological 
Service, Medical and Social Services, PRU, etc.  

 

 ensure liaison with parents to encourage their participation in the education 
and development of their child. Also involves transitional reviews, modified 
curriculum and courses. 

 
f) Supportive Role: 

 obtain advice for staff on methods of dealing with learning difficulties across 
the curriculum and means by which it can be made appropriate to their needs. 

 

 provide information on the range of materials and approaches available to 
facilitate learning. 

 

 inform the Governors of the special educational needs provision within the 
school. 

 

 liaise with the Designated Governors for Special and Additional Educational 
Needs where appropriate. 

 

 ensure adequate support for statemented pupils with work experience 
placement. 

 
g) Staff Development Role 

 initiate and develop staff development programmes concerned with special 
and additional educational needs. 
 

 disseminate to staff a range of relevant information on special educational 
needs - LA Policy, current research, good practice etc. 
 

h) Role in Careers 

 Transitional Review 14+ - involves interview with pupil and parents and liaison 
with Careers Officer / Special Needs Careers Officer. 

 

 liaison with Careers Officer / Special Needs Careers Officer for 14+ and 16+ 
reviews and for work experience placements for statemented pupils 

 

 liaison with external agencies e.g. Medical, PRU (if involved) and Youth 
Service. 

 

 provide Staff Development on Vocational Courses. 
 
The ALN Manager also has the responsibility for updating the Departmental 
Development Plan with the support and assistance of all members of the Department. 
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Specialist Teacher 

 advise on the supervision and correct administration of appropriate 
standardised and non-standardised tests as part of the screening and 
monitoring procedure 

 
The Specialist Teacher also holds the qualification necessary to access Special 
Arrangements through the examination boards for external examinations. 
 
Staff Development 
 
Every encouragement is given to staff to seek specialised training and qualifications 
in line with their areas of responsibility. 
 
Learning Support Assistants 
The Learning Support Assistants support the School’s SEN Policy and are fully aware 
of the school’s procedures for identifying, assessing and making provision for pupils 
with Special Educational Needs. 
 
They are assigned to help individual pupil(s) at the discretion of the school and in 
accordance with their School Action, School Action+ or statemented provision. 
 
It is the policy of the department that they are flexible in the classroom situation and 
do not always stick to their pupil(s) in order to promote independence in some 
learning situations. 
 
The LSA’s will:- 

 Help designated pupil(s) access to the curriculum. 

 Assist in withdrawal lesson and with the preparation of teaching materials. 

 Provide information for and attend Annual Reviews for their designated 
pupil(s). 

 Assist in Behaviour Management.  

 To assist in delivering the pastoral programme to their designated pupil(s). 

 Work according to the timetable drawn up by the ALN Manager. 

 Undertake any reasonable request as directed by the Headteacher, Senior 
Management or the ALN Manager. 

 Implement physical/medical programmes when needed 

 Assist in the production of differentiated work with mainstream staff. 

 Keep detailed daily records on their designated pupil(s). 

 To attend reasonable requests for their personal development through training 
as requested by Senior Management and ALN Manager. 

 To assist in supervision of certain pupils during non-contact periods.  
 
Class Teachers  
All teachers are teachers of pupils with Special Educational Needs. Teaching these 
pupils is therefore a whole school responsibility requiring a whole school inclusive 
response (6.2. Special Educational Needs Code of Practice for Wales). 
   
Class Teachers are encouraged to: 

 take responsibility for the learning of all children. 

 work cooperatively with colleagues, parents and external agencies. 
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 further their knowledge and expertise in all aspects of SEN through 
appropriate INSET, learning from working with specialist support. 

 share expertise within the school. 

 prepare relevant modified programmes strategies and identifying appropriate 
methods of access to the curriculum which lie within the area of their expertise 
as subject teachers. 

 maintain adequate and comprehensive records. 

 ensure relevant information is available for supply teachers. 

 liaise with parents and provide guidance on how they can best help their child. 
 
Parents 
The school recognises the importance of the contributions made by the parents and 
encourages parents to be equal participants in the education and general 
development of their child.   
 
Identification, assessment and record keeping: 
Assessment is an important aspect in educating the pupil with SEN. Assessment is 
both on a group and on a diagnostic basis.  
 
Group testing is referred to as norm referenced testing which is designed to provide a 
comparison of an individual’s performance with that of others and are used as a basis 
for referring pupils for more detailed analysis. 
 
Diagnostic testing - criterion referenced tests which are designed to provide a 
measure of performance and enable the teacher to assess if a child can perform a 
particular task to a specific level or criterion. The latter plays a major role as it is the 
qualitative examination of the pupil's work. Through the diagnostic approach several 
important factors are considered: 
 

 to discover precisely what a child can do already. 
 

 it is important to discover where the pupil is encountering difficulties and the 
cause of these difficulties. 

 

 to gain information which will indicate the next step required in the teaching 
programme. 
 

Further benefits of Assessment 
Through assessment the following options can be considered whether: 
 

 the department provides teaching support for the pupil or gives help by 
advising on methods, modification of subjects, content and differentiation. 

 

 the SEN staff support within the classroom. 
 

 the school seeks further assistance from external agencies e.g. Educational 
Psychologist, with view of formal assessment leading to a Statement. 

 
The School's Assessment Policy of Identifying Pupils that may require further 
assistance: 
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Identification of children requiring special needs attention is on 3 levels: 
 

1. Assessment made by the feeder primary schools. Thus the school considers 
recommendations and information obtained at the primary stage in placement 
of the children. The information is also used in curriculum and pastoral 
planning.  

 
2. The recommendations of the primary schools are greatly valued and 

appreciated but further assessment is made of the new intake in the form of 
group testing.  

 
3. Through liaison with other departments further efforts are made to identify 

pupils that are performing below par. When a pupil's performance is found to 
be below par to the remainder of the group, further action is taken to discover 
the contributory factors and if action is needed this is done by: 

 
informal observations to evaluate: 

 

 The ability levels – investigations focused on language, handwriting, 
presentation, mathematical skills. Criteria set down in the attainment 
targets of the National Curriculum 

 

 Behaviour 
 

 Attitude – cooperativeness and enthusiasm for school 
 

 In order to help the specialist teacher staff must complete a referral 
questionnaire 
 

On discovery of pupils that may require further assistance, diagnostic testing is 
carried out. Tests used: 

 Sight Word Spelling WRAT4 

 Reading Accuracy DRA 

 Reading Comprehension DRA 

 Reading Processing Speed 

 Sight Word Efficiency TOWRE 

 Phonemic Decoding Efficiency TOWRE 

 Writing Speed DASH 

 Phonological Awareness CTOPP 

 Phonological Memory CTOPP 

 Speed of Phonological Retrieval  

 Math Computation WRAT4 

 Working Memory Turner& Ridsdale 

 Digit Modalities SDMT- Written 

 Digit Modalities SDMT- Oral 
 
Once a year, the pupils will be required to undertake in-house school examinations. 
For pupils that require SEN assistance the examinations are tailored to their 
educational needs. Reporting of the pupils' performance takes place on a half-termly 
basis. The information obtained from assessments are recorded as part of a continual 
recording system (Go4Schools), they also contribute to the annual review if the pupil 
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is Statemented.  Pupils with Special Educational Needs have the same right and 
entitlements as other pupils to courses to certification and accreditation at Key Stage 
4 and Post 16. 
 
The pupils also take the CATs tests (Cognitive Abilities Test) from NFER. They 
undertake this test on entry in Year 7. 
 
A record is kept of all the pupils with SEN at any given time, together with steps taken 
to meet those needs. The Individual Education Plan (IEP) records what is additional 
to or different to the provision normally provided in the school. IEP’s also focus on 
targets chosen from those relating to the key areas of literacy, numeracy, behaviour 
and social skills to match the pupils’ needs.  
 
Stages in the Code of Practice  
There are three stages. Each stage involves a continuous systematic cycle of 
assessment, planning and regular review as to help the individual pupils’ learning 
programme. The child’s response to differentiated teaching strategies, circumstances 
and situations as well as the actual tasks, skills and concepts introduced and worked 
on are monitored and recorded. To monitor progress of the pupil, reviews are set up 
at agreed specified times. At the review, the result of intervention and further action if 
required are discussed.  
 

1. School Action: 
When a subject teacher/member of the pastoral team or the ALN Manager 
identifies a child with SEN they should provide interventions that are additional to 
or different from those provided as part of the school’s usual differentiated 
curriculum and strategies.  
 
The pupil’s subject and pastoral teachers should remain responsible for working 
with the pupil on a daily basis and for planning and delivering an individualised 
programme. 
 
Coordinating planning of the pupil’s IEP, setting appropriate targets should be the 
responsibility of the school or ALN Manager. Devising strategies and appropriate 
methods of access to the curriculum should lie within the area of expertise and 
responsibility of individual subject teachers. All staff should therefore be involved 
in providing further help to pupils through School Action.  
 
Parents will be consulted and kept fully informed of the action taken. The school 
appreciates the fact that the prime source of further information about the child 
may come from the parents.  

 
2. School Action Plus 
The triggers for School Action Plus is when the pupil, having received appropriate 
assistance has difficulty in making progress. A request for help from external 
services is likely to follow a decision taken by the ALN Manager and colleagues in 
consultation with parents. In School Action Plus, the external services react in an 
advisory capacity, provide additional specialist assessment or are involved in 
teaching the pupil directly. The IEP for the pupil although developed with the help 
of outside agencies, contains strategies that will be implemented in part and as far 
as possible in the normal classroom setting. Therefore, the delivery of the IEP will 
be the responsibility of subject teachers. 
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For a few pupils, the help given through School Action Plus may not be sufficient 
to enable the pupil to make adequate progress. It will then be necessary for the 
school in consultation with the parents, external agencies involved whether to 
request the LA to initiation Statutory Assessment.  

 
3. Statemented Provision  
The LA considers the need for a Statement of Special Educational Needs and if 
appropriate, makes a Statement and arranges, monitors and reviews provision. 
This is a legally binding document. 

 
Annual Review - Statemented Pupil: 
The LA must review a Statement within 12 months of making the Statement or as the 
case may be, of the previous review. The process is mostly school based, involving 
close co-operation between LA, parents/carers, relevant teaching staff and other 
professional bodies e.g. Educational Psychologist or Social Services etc. 
 
The purpose of the Annual Review is to assess the child's progress, to ensure that 
he/she is achieving the desired outcomes, and if necessary, to amend the Statement 
to reflect newly identified needs and provisions. In some cases the LA will cease to 
maintain the Statement. 
 
Procedure: 
The LA requires, in writing, the Headteacher of the child's school to submit a review 
report which summarises written reports from the child's parents, teachers and all 
relevant professionals invited to the review meeting. A copy of this report must be 
circulated at least 2 weeks before the date of the meeting. The Headteacher, the 
parents and relevant staff members and any other specified by the LA are to be 
invited to the review meeting.  The LA is informed in a written report concerning the 
recommendations and outcome of the meeting. 
 
The LA conclude the process by considering the review report and recommendations 
prepared by the Headteacher and then make their own recommendations which are 
forwarded to the school, parents and all those invited to the review meeting. 
 
Parents are encouraged to contribute their views to the annual review process 
including review meetings and contribute to discussions about any proposals for new 
targets for the child's progress. (Efforts are made by the school to inform parents of 
rights and responsibilities). Where a parent does not respond to invitations to 
contribute in writing to the review or to attend a review meeting, that information is 
recorded in the review report with any given reason. 
 
Annual Reviews from 14 – 19: 
Some pupils with Statements of special educational needs will remain in school after 
the age of 16. The LA remains responsible for such pupils until they are 19. Other 
pupils with Statements will however leave school at 16, moving to further education. 
The annual review has added significance in that it should include a Transitional Plan 
which caters for the young person's transition period to adult life. Additional 
contributions are requested from the Social Services, Career Services, Educational 
Psychologist and other bodies who may have useful contributions to make. 
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Response after Assessment: 
Once children with Special Educational Needs have been identified, teachers need to 
respond to individual pupil needs however extreme or mild and cater appropriately so 
that access and progress are ensured. There has to be flexibility in organisation, 
curriculum and methodology to cater for these "children who need something 
additional to or otherwise different from that generally made from their peers". 
(CCW Curriculum Bulletin no. 6 - May 1992). 
 
The curriculum needs to be differentiated through a mixture of ability, interest and 
motivational levels, expectations, styles of learning, grouping or variety of 
experiences. Children learn in a variety of ways, are motivated differently, need a 
variety of experiences and respond differently when taught in large groups, small 
groups or on a one-to-one basis. All these factors can be true for all children, it is 
especially so of children experiencing learning difficulties. 
 
It is also necessary to consider the whole child and be able to respond to each child's 
social and emotional development, as well as intellectual development since all 
aspects of the child’s development are closely inter-linked. 
 
Helping Strategies - Nature, extent and location of support 

 The staff have to agree strategies for teaching and helping children with 
special educational needs learn: (These will vary from time to time according 
to given circumstances and need to be reviewed regularly). 
 

 The placing of support: Identifying and prioritising classes, groups of children 
or individual children to receive the support which is available. 

 

 The type of support - in class and/or the withdrawal of groups or individuals by 
whom the support is given: Class Teacher, LSA, etc. 

 

 The General School Organisation - flexibility of groupings can allow the child to 
be placed in different groups or even classes on a temporary or permanent 
basis depending on desirability. 

 

 The resources available within the school, both human resources and 
equipment such as books and ensuring that they are appropriate to the pupil 
involved e.g. readability and legibility of materials. 

 

 The selection of subject matter - appropriate and relevant. 
 

 The pace of presentation. 
 

 Individual programmes of work involving careful step by step planning, 
practical activities etc. 

 
Record Keeping: 
It is the duty of the school to keep a register of all the children with special 
educational needs. The records kept should include the steps taken to meet the 
needs of individual children with samples of their work. Further information is stored 
in the IEPs, barriers to learning, differentiation register and review sheet. 
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The register and records are available to relevant persons as required. 
 
Admissions Arrangements: 
Admission arrangements are developed by the LA in annual consultation with 
schools. The admission policy is then delegated to the schools who must implement 
that policy and the Headteacher and Governors have specific roles in that process. 
 
Parents can express a preference during the Statementing process, in drawing up the 
Statement, but it is the LA who decide where the child is placed through the 
mechanism of the ALN Panel. If parents disagree with the placement, they have the 
rights to appeal under the 1993 Education Act (Code of Practice 4:40 – 45; 54) 
 
The school policy concerning admission is to work towards a situation where it will 
not seek separate special schooling on the grounds of disability or learning difficulty 
for any child against the parents’ wishes. The policy’s intention is to support inclusive 
education and not support compulsory segregation. There may be a minority of 
special cases of Statemented pupils refused admission where the pupil's inclusion 
would be incompatible with the efficient education of other pupils. 
 
Curriculum Entitlement and Provision for Pupils with SEN 
All pupils are entitled to a broad, balanced and relevant curriculum. The school 
sympathises and recognizes the fact in order for SEN pupils to have full access to the 
curriculum, it must respond to individual differences and needs. Considerations are 
made in the sequencing of the matter or skill to be learned, the pace of presentation, 
readability, legibility of materials and differentiation. 
 
Certain pupils have a modified curriculum.  When a pupil is in the process of 
Statementing or annual review, consideration is given to disapplication from certain 
subjects, depending on the severity of the problem. Consideration can be given to 
disapplication from a second/ modern language or both. In this event, measures are 
taken so that the pupil is withdrawn and supported in other aspects of the curriculum 
e.g. (Language development) and where possible by a support teacher. 
 
Differentiation 
Differentiation recognises that all children are individuals. 
 

 Differentiation by interest 
A pupil may be difficult to motivate or may have been de-motivated: selecting 
topics or themes which may interest the pupil and help them to overcome this. 
Reading material and suitable vocabulary can assist further. 
 

 Differentiation by task 
Can be achieved on an individual basis: this Involves setting work at the 
appropriate level for the individual pupil. The goal may be the same for the 
whole class, but individual tasks will differ. 

 

 Differentiation by materials 
Special pencil grips or scissors - readability levels of text books and 
worksheets.  

 

 Differentiation by approach 
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Using the support of others, e.g. LSA, paired reading, peer tutoring – and 
mentoring. 
 

 Differentiation by outcome 
Attain a realistic amount of work from a particular child, e.g. having a couple of 
completed sentences is better than lines of incomplete writing. 

 

 Differentiation by recording 
National Curriculum attainment targets may not be sufficiently graded to show 
progress made by the pupil and end up as a record of what the child cannot do 
rather than what he/she can do. 
 

Teaching strategies (see also “Response after Assessment”) 
Several support options are considered in the school. There are 4 main areas of 
support. The Warnock Report - 1981 Educational Act suggested that the way forward 
for pupils with Special Educational Needs was “Integration.” 
 
Integration enables pupils to see themselves as being involved in all aspects of 
school life and work, and remove the feeling of isolation and failure. 
 
In order to facilitate integration, Support Teaching is one opinion that has been 
considered. 
 
There is progression in the support available which takes into account the differing 
needs of the individual pupil at various stages of school life and the curriculum 
followed (Key Stage 3, 4 and Post 16). As the pupil progresses through school the 
emphasis of the support programme will shift from a more structured programme in 
reading, writing and spelling towards study skills, examination techniques and 
individual learning strategies. 
 
Area of weakness in all subjects are targeted and basic skills are built into the 
individual programme where and when necessary. 
 
Whole group withdrawal 
The school has an integration policy, but sometimes there is a need to withdraw 
whole groups which includes pupils with difficulty in literacy and numeracy skills.  
 
Exemption to a small group teaching situation 
In this group, the individual pupil’s needs as detailed in their Statement, IEP or PSP 
are addressed and pupils may be disapplied from aspects of the curriculum. 
 
General class support 

 Mainstream pupils with SEN and Statemented pupils: a team teaching 
situation - a useful method of supporting the class teacher where there are a 
number of pupils with difficulties, without necessarily singling them out. 

 

 Direct pupil support - this is a one-to-one basis. The pupil is supported in a 
classroom where the teacher is available to assist the pupil in the work and 
deal with the problems arising in the set tasks. 
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Consultative support 
Where class teachers and the specialist teacher and/or ALN Manager discuss and 
plan teaching strategies, preparation of materials and discuss problems that arise. 
 
Support Teaching may include the following components: 
 

 An assessment of individual difficulty to form the basis of a teaching 
programme. 

 

 A structured multi-sensory reading and spelling programme. 
 

 A study and thinking skills programme to assist in learning, recall, personal 
organisation and to develop learning skills. 

 

 Support teaching across all curriculum areas to aid understanding of subject 
material and terminology, the application of effective study techniques, extra 
time for redrafting of notes and written material and help with reading, 
comprehension and assimilation of information. 

 

 Access to specialist equipment and software. 
 

Literacy and Numeracy Support Programmes 
Individual and small group interventions are planned following assessment and 
testing.  
 
The ASC Centre 
The Mid-Powys ASC Centre is located on the Llandrindod Campus and provides 
support for pupils who have been diagnosed as being on the Autistic Spectrum either 
with Asperger’s Syndrome or Classic Autism. 
 
As part of the education of these pupils we run an Emotional Literacy programme to 
help pupils understand how social skills and emotional intelligence impact on 
everyday life. We also run a transition programme to help pupils cope with what is 
one of the major changes in their lives, the transfer from primary to secondary 
education. Our ethos is that wherever possible our pupils should be taught in 
mainstream lessons with the necessary support. The centre also has an outreach 
service.  
 
Pupil Participation 
The school recognises that pupils with SEN have the same rights as their peers but 
require further assistance in decision-making, the setting of learning targets and for 
the expression of their views. As a result, pupils are encouraged to take an active role 
in the learning process although it is recognised that there is "a fine balance between 
giving the child a voice and encouraging them to make informed decisions, and over-
burdening them with decision-making procedures where they have insufficient 
experience and knowledge to make appropriate judgements without additional 
support."  (The Children Act 1989) 
 
Within YSGOL CALON CYMRU, this is achieved by: 
 

 as the pupils are taught in a small group situation, this approach becomes 
standard procedure in that targets are set not only through the IEP but during 
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lessons. Where possible, pupils work is marked in their presence and 
therefore two-way discussion and target setting takes place. 

 

 reporting procedure where all pupils are allowed to express their opinions and 
set their own targets for the coming year. These are considered when 
preparing the next IEP. 
 

 pupils play a key role in preparing their “one-page profiles”. 
 

 for Statemented pupils, the procedure is further extended into their Annual 
Reviews where pupils’ views are considered in pre-Annual Review notes and 
for returns to the Authority. In some instances, pupils take part in the Annual 
Review meeting. 

 

 it is also found that Teaching Assistants can be an asset in extending pupil 
participation in their relationships with the child who has special needs. Further 
to this, pupils are provided with the opportunity to talk in private about any 
concerns they might have and appropriate further action is taken where 
necessary. 

 

 where pupils are involved with external agencies, this involvement is 
thoroughly explained to the pupil (to the level of their understanding) and their 
opinion is considered where appropriate regarding the impact of the specialist 
assistance. 

 

 where possible, pupils undergoing testing are placed in a situation where they 
feel comfortable to lessen the stress of the process. It is clearly explained to 
them and if they feel the need for a break this is accommodated. 

 
Work with / Accountability to Parents 
The relationship between parents of children with special educational needs and the 
school is important for the educational progress of the child. The department makes 
an effort to encourage parents to recognise that they have a responsibility towards 
their child and to form an effective working partnership. The school utilises parents' 
own knowledge and skill and contributes to parents’ own understanding of how best 
to help and support their child. 
 
Parents are informed and are encouraged to be involved in the school based 
response and to understand the purpose of the intervention. Parents are informed via 
the school reporting system concerning their child's progress. There is further 
consultation via parents' evenings, normally one evening per year group. If further 
consultation is required, additional time is allocated by arrangement. Thus the school 
through liaison encourages the parents to be equal participants in the education and 
general development of their child. 
 
Parents can be informed in 4 ways: 

1. By letter 
2. By telephone 
3. By email 
4. By invitation to attend the school to talk to the ALN Manager, Specialist 

Teacher or Senior Management. 
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Although the department appreciates the support given by parents/carers it also 
realises the pressures placed on parents/carers and endeavours to accommodate 
parents'/carers’ needs in discussions about their child and reduce further demands 
on their time. 
 
The school encourages additional parental support in the home environment for 
pupils with SEN. 
 

 Encourage the parents/carers to take an interest, check and discuss their 
child's work. 

 To give encouragement however small the achievement. 

 Homework - encourage their child to complete homework and to an acceptable 
standard. 

 To provide a learning environment in which the child is relaxed and 
encourages a learning situation. 
 

Further parental participation is required in assessment, which may lead to a 
Statement and if so to Annual Reviews. The Education Act 1981 requires 
parent/guardian to be involved and give positive contribution in the assessment 
procedures of their child if the Local Authority feel that the child has special 
educational needs and should be assessed with a view of Statementing. The Act 
states that at each stage of   the assessment the parents are to be consulted, and 
have the right to give their opinion or if so wish, terminate the assessment. 
 
If for any reason the parent/carer finds difficulty in the interpretation of assessment 
procedure or literature concerning the procedure sent by the LA, the school 
encourages the parents to arrange for a consultation with the Headteacher or the 
ALN Manager. Through this consultation, questions arising can be discussed to 
enable them to be involved in assessment and decision making, emphasising the 
importance of their contributions. 
 
External Agencies 
Co-operation between these agencies, school and the individual child's 
parents/carers plays a vital role in the child's development and educational progress.  
It is important that the best use possible is made for the good of the individual child. 
 
Links have been established between the school and external agencies. Such 
agencies include: 
 

 ALN Support Services – including Specialist Teachers, SALT, Psychologist, 
Physiotherapy, etc. 

 

 If the school suspects that a child’s difficulty may be related to a medical 
problem, the school may, after consultation with the parent/carer, contact the 
pupil’s doctor. If a medical condition is confirmed, this is noted in the pupil’s 
record and considered in assists in the drawing up of the IEP. Referrals can 
also be made to the Pediatrician following discussion with the parents. 

 

 For disaffected pupils the school with work with external agencies to provide 
support and access to an appropriate Alternative Curriculum. 
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 Concerning the child’s welfare – use is made of the Educational Welfare 
Service. Close liaison is made with the EWO and any problems or situations 
that arise are discussed and recorded. Increasingly the school is becoming 
involved with Social Services. 

 

 Concerning Child Abuse, the school would follow the guidelines laid down in 
the Powys Code of Practice 

 

 NPTC – in Key Stage 4 and the Sixth Form some pupils from the Department 
access courses at the college. 

 

 Penmaes/Brynllywarch Special Schools - early intervention through the 
implementation of behaviour strategies through specialist teacher input is 
beneficial to some pupils with behavioural difficulties.  

 

 Home tuition – this service is used for pupils who are unable to attend school 
due to circumstances – e.g. illness. 

 
Special Needs and Careers Link 
For pupils with special needs and their parents, the transition from compulsory 
education to the world of work or further education can be a particularly worrying and 
stressful time. To assist and prepare the candidates for this transition, Careers Wales 
and the school have forged links. 
 
The Code of Practice has been of assistance to raise awareness of pupils and 
parents at an early stage through the Transitional / Annual Review (14+). It has 
proven beneficial for pupils (Statement) and their parents/carers as through this 
process they come into contact with the School Careers Officer and with pupils with 
severe difficulties with the Special Needs Careers Officer. 
 
Non-Statemented Special Educational Needs pupils (SA and SA+) are prioritised 
early in Year 10, to be interviewed by the Careers Officer. Prior to the interview, the 
ALN Manager is consulted. 
 
There has been increasing awareness of how best to optimise the benefits for the 
special needs pupil of work experience at the end of Year 10. Discussions frequently 
occur regarding suitability of the placements with regards to interests, needs and 
requirements and ability of pupils with SEN and ALN. 
 
 
Links with other schools 
Links with the feeder primary schools are provided by: 
 

 Year 6 and Transition - Progress and Wellbeing Manager for Year 7 visiting 
the schools during the autumn, spring and summer terms. Also transition work 
is undertaken between the ALN Manager and the SENCo of the feeder 
primary schools. 

 

 Annual reviews of year 6 pupils which are attended by the ALN Manager. 
 

 Statement Transfer Reviews of Year 6 pupils. 
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 Open Evening. 
 

 Termly Induction days held in the school and Induction Week during the 
summer term for Year 6 pupils. 

 
Disability Policy 
Individuals may have impairments of limb, organ or mechanism of the body (including 
sensory impairments and learning difficulties), but they are disabled by the 
restrictions placed on them by society which often makes negative, patronizing 
assumptions. 
  
We aim to foster a positive attitude in the pupils, towards individuals with impairments 
through portraying them taking part in normal life situations. We need to ensure that 
all pupils are given the opportunity to recognize and respect individual differences 
and abilities. Individuals have needs which mean that they should not be treated 
differently, but impairment should not automatically be labelled as disadvantage and 
wherever possible, we try to support and provide for the specific needs of individuals 
within the school. 
 
For children with physical disabilities and are confined to wheelchairs or depend on 
walking aids, the school buildings are generally suitable. Access to the school site is 
good, with suitable drives and paths. Access to the school buildings in general is 
good with ramps and wide doors, likewise access to classrooms having suitable 
dimensions (One section of the school building presents a problem due to the 
absence of a lift).  
 
Pupils with sensory impairment are catered for within the curriculum by external 
agencies provided by the Local Authority. These external agencies visit on a regular 
basis to advise and discuss with the staff and assess and counsel pupils. For the 
sensory impairment e.g. partial sight the school buildings are generally suitable. 
 
Behaviour Policy 
Behaviour is expected to be conducive to the achievement of the school's general 
aims. Where possible, this will be with minimal restrictions and using positive means 
in order to develop self-esteem and provide a good basis of social education. Within 
this setting, all pupils are expected to be able to develop their full potential in all areas 
of the curriculum. 
 
Respect must be shown to all adults and children in the school and courtesy and 
good manners are encouraged at all times. This respect should also be extended to 
natural objects and to property belonging to the school, individuals or the community. 
 
Everyone is expected to be friendly, helpful, considerate and c-operative at all times.  
Physical or verbal assault, damage to property, name-calling, spitting and stealing will 
not be tolerated. 
 
Whilst in school, all children are expected to spend their time in purposeful activity, 
and time wasting is discouraged.  Children may need to move about school during 
lesson time but this needs to be carefully monitored by the staff 
 
Within the classroom, individual teachers will ensure that all children are aware of the 
basic rules necessary for the smooth running of the class and these will reflect the 



22 | P a g e  

 

 22 

general ethos of the school. 
 
All school staff will endeavour to be consistent in their dealings with the behaviour of 
the children so that only one message is delivered, resulting in an effective school in 
which children behave well and succeed socially and academically. 
 
EBD may become apparent in a variety of forms, including withdrawn, depressive or 
suicidal attitudes, school phobia and refusal, disruptive, anti-social and uncooperative 
behaviour, frustration, threat of or actual violence and substance misuse. 
 
The Education Act 1993 and the policy of the LA require the effective responses to 
children with EBD to be within the school resources. Failing this, the matter is 
referred to the Authority for further consultation and action. 
 
For effective response within the school, close cooperation and liaison is required 
between the child's parents/carers, teachers, ALN Manager, pastoral staff, 
Educational Welfare Officer and the Educational Psychologist. 
 
It is important that teachers carefully record instances and behavioural disturbances. 
The school has adopted an ABC Card (see appendices) which is centrally stored in 
the pupil’s file. 
 
Assessment of the child's academic attainment and the nature of his/her emotional 
and behavioural disturbances/difficulties must follow the Stage Assessment 
Procedure. 
 
Pupils with SEN who have behavioural difficulties are assisted by the ALN Manager 
and the Pastoral and Well-being Managers in planning a corrective programme. 
 
Report cards which monitor the behaviour of the pupil over a given time and can 
provide further evidence of the reasons which contribute to the pupil’s behaviour.  
Patterns and frequencies can also be detected (See Appendices). 
The progress of the pupils is reviewed on a regular basis with parents and external 
agencies (if they are involved). 
 
A Pastoral Support Plan (PSP) is put in place for pupils that have several short term 
exclusions and those pupils whose behaviour may result in a permanent exclusion. A 
PSP might be put in place when a school admits a pupil who was previously excluded 
from another school. The programme may assist the pupil to settle in his/her new 
environment. The representatives in the meetings should ideally be the Headteacher, 
a member of the Senior Management Team but concerning the special needs child a 
further member of staff e.g. the ALN Manager should be present. The ALN Manager 
and appropriate Pastoral and Well-being Managers liaises with outside agencies. 
Parents are encouraged to be involved both in the process and in the meetings. 
 
Monitoring the success of the school’s SEN Policy 
The criteria used for monitoring the success of the policy are: 
 

 Evidence of the pupil’s progress against criteria defined IEP (Individual 
Education Plan) including the opinion of the pupil’s teachers and LSAs. 

 
a) The parent’s views on pupil progress. 
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b) The view of the pupil regarding his/her progress and their difficulties. 

 
c) Annual/Governors Report to Parents. 

 
SEN Complaints Procedure 
Parents/carers should follow the school’s complaints procedure: 
 
A copy of the decision will be placed on record with the child’s documentation. 
 
If, after following the internal process parents/carers feel that the complaint has not 
been resolved, they should follow the Authority’ Complaints Procedure, details of 
which are in the school. 
 
Complaints which concern a child’s Statement should be addressed to the Local 
Authority 
 
Resources 
In resourcing the SEN provision, careful consideration is given to the needs and 
requirements of the pupils. Resourcing is an on-going programme and funded 
through various sources – school and audit funding as well as voluntary raising of 
money. 


